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Unit Concepts
•
•
•
•

The California grape farm workers’ struggle for basic human rights
The roles of Cesar Chavez and Dolores Huerta in the creation of United Farm Workers
Union (UFW)
The role of Theatro Campesino in the UFW movement
Local effects of the farm workers movement

Standards Addressed by This Unit
Reading and Writing
Students read and understand a variety of materials. (RW1)
Students write and speak for a variety of purposes and audiences. (RW2)
Students write and speak using formal grammar, usage, sentence structure, punctuation,
capitalization, and spelling. (RW3)
Students apply thinking skills to their reading, writing, speaking, listening, and viewing.
(RW4)
Students read, locate, select, and make use of relevant information from a variety of
media, reference, and technological sources. (RW5)
Students read and recognize literature as a record of human experience (RW6)
History
Students understand the chronological organization of history and know how to organize events and people into major eras to identify and explain historical relationships.
(H1)
Students understand how science, technology, and economic activity have developed,
changed, and affected societies throughout history. (H4)
Geography
Students understand how economic, political, cultural, and social processes interact to
shape patterns of human populations, interdependence, cooperation, and conflict. (G4)
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Introduction
This unit is designed as a survey of the California grape farm workers’ struggle for basic human
rights. In 1960 grape workers were making $2.00 a day, working eleven to twelve hours. These
workers did not have access to drinkable water or any type of bathroom. The workers were also
forced to work in vineyards that were sprayed with poisonous pesticides. Farm workers’ children had few educational opportunities and often ended up working rather than going to
school. Because of these conditions, migrant farm workers led difficult lives with little hope of
success. The life expectancy of a migrant farm worker in the 1960s was only 40 years.
Many times workers would be fired if they complained or tried to organize themselves to
improve their working conditions. Because there was an abundance of workers, most attempts
at organizing failed. However in 1962, Cesar Chavez and Dolores Huerta began to recruit and
organize farm workers into the National Farm Workers Association (NFWA). These efforts led
farm workers into a five-year strike and grape boycott against grape growers. In the end, the
strike and boycott led grape growers to sign union contracts with the farm workers who named
their union the United Farm Workers Union (UFW).
The establishment of the UFW gave farm workers an official voice in their struggle for equal
rights and allowed them to improve their working conditions in many ways.

Implementation Guidelines
This unit is designed for eighth grade social studies classes, but it can be adapted for use in
classes up to the 10th grade level. Pre-teaching is advisable for any lesson that contains instructional strategies that are unfamiliar to your students.

Instructional Materials and Resources
Lesson 1
Lesson 2
Lesson 3
Lesson 4
Lesson 5
Lesson 6

The Latino Experience in U.S History, Stephen Lewin, editor
The Struggle in the Fields (PBS documentary)
Cesar Chavez: A Triumph of Spirit by Griswold del Castillo and Garcia
“The Circuit” by Francisco Jimenez
Internet access
Internet access
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Lesson Summary
Lesson 1

La Causa: The Beginning of the United Farm Workers Union (UFW).
Establishing the dates and chronological order of events in the formation of
the UFW.

Lesson 2

The Struggle in the Fields
An overview of the UFW based on the PBS documentary.

Lesson 3

Dolores Huerta
A look at the woman who cofounded the UFW.

Lesson 4

Life as a Migrant Worker
Reading “The Circuit” by Francisco Jimenez.

Lesson 5

Theatro Campesino
An opportunity to create a campesino theater.

Lesson 6

Internet Research
An examination of the personalities involved in the UFW struggle.

Lesson 7
(Extended)

How Did the Farm Workers Movement Affect Your Community?
Interviewing a member of your community that was involved in the United
Farm Workers movement.
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Lesson 1: La Causa—The Beginning of the United Farm
Workers Union (UFW)
What will the students be learning?
STANDARD(S)
Students understand the chronological organization of history and know how to organize
events and people into major eras to identify and explain historical relationships. (H1)
BENCHMARK(S)
Students use chronology to organize historical events and people.
OBJECTIVE(S)
Students will learn the sequence of events that brought about the establishment of the United
Farm Workers Union.
SPECIFICS
The rise of the UFW began in California in 1962 when Cesar Chavez and Dolores Huerta began
to organize farm workers to achieve better living and working conditions. In 1965 the UFW
began the five-year Delano grape strike and boycott. Due to the efforts of Chavez and Huerta,
the UFW grew strong and today continues to support farm workers.

What will be done to help students learn this?
INSTRUCTIONAL STRATEGIES
Meaningful vocabulary instruction
Guided reading
Timeline
PRELIMINARY LESSON PREPARATION
The Jump Start reading program uses a flash card strategy for vocabulary development. On one
side of the card, students write the word then after defining the word they draw a picture that
represents the meaning of that word. On the other side of the card the students and teacher
work together to write a “student-friendly” definition. The student will also label what part of
speech the word is and then write a complete sentence using the word. For more information
contact The Denver Public Schools Literacy Program. Additionally, the teacher should preview
pages 282–287 of The Latino Experience in U.S. History and create a key for the timeline.
ACTIVITIES
With the teacher, create flash cards for the four vocabulary words. Read the first two pages of
Chapter 22 of The Latino Experience in U.S. History with the teacher. Next, with the teacher
leading, fill in the first two entries on the timeline. In small groups, as you read pages 284–287,
complete the rest of the entries on the timeline.
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Lesson 1 (cont.)
VOCABULARY
braceros

AFL-CIO
huelga
La Causa

Farm workers brought in from Mexico under a 1951 U.S. government
program. Striking farm workers were often replaced by braceros. The
word “braceros” comes from the Spanish word “abrazo,” which means
“arm.”
American Federation of Labor and Congress of Industrial Organizations.
The AFL-CIO is the largest union in the United States.
Spanish word for “strike.” This was the cry of the United Farm Workers.
Spanish for “the cause.” This is the name the farm workers gave to their
movement.

RESOURCES/MATERIALS
Jump Start: A Reading Program published by Denver Public Schools
The Latino Experience in U.S. History published by Globe Fearon
Timeline Worksheet
ASSESSMENT
Informal assessment of students’ timelines using timeline key.
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Timeline Worksheet
Directions: First determine the year that corresponds with the event and write it in the first
column of Table 2. Then organize the events in Table 2 into correct chronological order. Write a
“1” in the column titled, “Order of Events” for the first event, a “2” for the second, and so on.
Then write the key words noted in Table 2 next to the date in the timeline of Table 1.
Table 1: Events Timeline
Date

Events (using underlined
key words from Table 2)

Table 2: List of Events
Year of
Event

Order of
Events

1954

1962

1964
1965
1966

1968

1970

1972
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Event Descriptions
(with underlined key words)

Chavez finally agrees with Doctors’ demands and ends his fast in an emotional
meeting with Robert Kennedy in which they
prayed.
Chavez leads farm workers on a 300-mile
march from Delano to Sacramento. A huge
rally is held at the Capitol with over 10,000
farm workers in attendance.
In a period of two months Chavez assists
more than 4,000 farm workers to become
registered voters. Then he is fired from his
farm worker job for trying to organize a
union.
Dolores Huerta joins Cesar Chavez and the
National Farm Workers Association (NFWA)
is founded.
Cesar Chavez joins the Community Service
Organization (CSO).
Vineyard owners in Delano recognize the
United Farm Worker’s Union (UFW).
Filipino farm workers go on strike at a
vineyard near Delano.
Cesar Chavez resigns from the CSO because
the delegates voted down his request to form
a union.
Cesar Chavez moves to Delano and begins to
organize farm workers in the NFWA.
Protests by the CSO and other groups force
the end of the Bracero Program by the U.S.
Government.
Chavez, fearing that the strike might become
violent, begins a fast in hopes of maintaining
peaceful demonstrations.
The AFL-CIO grants a charter to the farmers’
union that results in a new name for the
union, The United Farm Workers (UFW).
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Lesson 2: The Struggle in the Fields
What will the students be learning?
STANDARD(S)
Students apply thinking skills to their reading, writing, speaking, listening, and viewing. (RW4)
Students understand how science, technology, and economic activity have developed, changed,
and affected societies throughout history. (H4)
BENCHMARK(S)
Students will make predictions, analyze, draw conclusions, and discriminate between fact and
opinion in reading, writing, speaking, listening, and viewing.
Students understand how economic factors have influenced historical events.
OBJECTIVE(S)
Students will expand their understanding of the development of the United Farm Workers
Union as they view and analyze the PBS documentary The Struggle in the Fields.
SPECIFICS
The PBS documentary The Struggle in the Fields provides a detailed account of the formation of
the UFW during the Delano strike and grape boycott.

What will be done to help students learn this?
INSTRUCTIONAL STRATEGIES
Analyzing
Summarizing
Discussing
Drawing Conclusions
PRELIMINARY LESSON PREPARATION
Teacher should preview the PBS documentary The Struggle in the Fields and prepare answers for
the questions in the Lesson 2 Worksheet.
ACTIVITIES
As a group, view the PBS documentary The Struggle in the Fields. As you view the documentary,
individually answer the items on the Lesson 2 Worksheet. Finally, the teacher will lead a discussion about your analysis of the documentary.
RESOURCES/MATERIALS
The Struggle in the Fields (video)
reproduced copies of Lesson 2 Worksheet
ASSESSMENT
Accurate completion of Lesson 2 Worksheet.
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Lesson 2 Worksheet
1.

Describe the overall conditions of California farm workers in the early 1960s. What were
their lives like? What type of wages did they earn? Where did they live? What type of
education did their children receive?

2.

What effect did the end of the Bracero Program in 1964 produce for labor organizers?

3.

Before the Filipino strike, what had been the plan of the UFWA?

4.

What consequences did workers face if they decided to strike?

5.

Describe Cesar Chavez’s physical appearance.
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Lesson 2 Worksheet (cont.)
6.

On what date did the UFWA start its strike? What other significant event occurred on
this day in history?

7.

What did the growers do to counteract the strike?

8.

Why did the UFWA decide to start a grape boycott?

9.

How was the strike more than just a labor strike with regard to civil rights?

10.

What effect did Cesar’s march have on the strike?
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Lesson 2 Worksheet (cont.)
11.

What was the Theatro Campesino?

12.

How was art used in the farm workers’ struggle?

13.

Why did the UFWA decide to target Giumarra Grapes?

14.

In the end, why was the grape boycott effective?

15.

What were the reasons behind Cesar Chavez’s 25-day fast? What were some reactions to
his fast?
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Lesson 2 Worksheet (cont.)
16.

On April 1, 1970, Lionel Steinberg signed a contract with the UFW. What effect did this
contract have on the other grape growers?

17.

Who was the dragon lady and how did she get her reputation?

18.

What significant event occurred on July 29, 1970?

19.

List at least five achievements accomplished by the farm workers’ strike.

20.

The organizers of the United Farm Workers Union tried several different tactics to gain a
contract with grape growers. Which worked well, which failed, and why? If you were
trying to organize a farm workers’ union today, which strategies would you use and why?
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Lesson 3: Dolores Huerta
What will the students be learning?
STANDARD(S)
Students write and speak using formal grammar, usage, sentence structure, punctuation, capitalization, and spelling. (RW3)
Students read and recognize literature as a record of human experience. (RW6)
BENCHMARK(S)
Students will use correct sentence structure in writing and demonstrate correct punctuation,
capitalization, and spelling.
Students will read literature to understand places, people, events, and vocabulary, both familiar
and unfamiliar.
OBJECTIVE(S)
Students will understand Dolores Huerta’s involvement in the rise of the UFW.
SPECIFICS
Dolores Huerta is a woman that lives in the borderlands of ethnicity and gender. She is Hispanic, but is far from being a traditional Hispanic woman. She is also a woman who is fighting
for human rights in a movement that predominately involved males. It is Dolores’ powerful
character that allowed her to be the key organizer and negotiator in the rise of the UFW union.

What will be done to help students learn this?
INSTRUCTIONAL STRATEGIES
Meaningful vocabulary instruction
Brainstorming
Guided reading
Writing in the content area
PRELIMINARY LESSON PREPARATION
In order to prepare students for the reading assignment, the teacher may choose to involve the
students in a brainstorming activity designed to draw upon the students’ prior knowledge of
the traditional Latina lifestyle.
ACTIVITIES
With the teacher, create Jump Start flash cards for the vocabulary words. Then, under the direction of the teacher, read pages 59–75 in Cesar Chavez: A Triumph of Spirit. After reading, imagine
you are a newspaper reporter and you have been given the assignment to write a one-to-twopage article about Dolores Huerta. In this article you must describe who she is and what she did
to help create the United Farm Workers Union. In your article, include an analysis of why she is
different from traditional Latinas.
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Lesson 3 (cont.)
VOCABULARY
egalitarian
symbiotic
anomalies

Philosophy or belief that all people are equal
Relationship of mutual dependence
Departures from regular rules or agreements

RESOURCES/MATERIALS
A Triumph of Spirit by Richard Griswold Del Castillo and Richard A. Garcia
ASSESSMENT
Written essay using correct grammar, sentence structure, punctuation, capitalization, and spelling.
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Lesson 4: Life as a Migrant Worker
What will students be learning?
STANDARD(S)
Students read and recognize literature as a record of human experience. (RW6)
BENCHMARK(S)
Students will read literature to understand places, people, events, and vocabulary, both familiar
and unfamiliar.
OBJECTIVE(S)
Students will expand their understanding of migrant workers by reading and discussing a story
about a migrant worker family.
SPECIFICS
“The Circuit” by Francisco Jimenez describes the life of a young farm worker boy. The story
illustrates his family’s migrant life and his return to school after harvest time.

What will be done to help students learn this?
INSTRUCTIONAL STRATEGIES
Guided reading
Questioning
PRELIMINARY LESSON PREPARATION
The teacher may wish to re-review the PBS documentary The Struggle in the Fields prior to
working with the students in order to prepare a list of words that describes migrant workers.
ACTIVITIES
With your teacher, make a list of words that describe the migrant workers you saw in the documentary The Struggle in the Fields during Lesson 2. Following this activity, you will be divided
into small groups to read “The Circuit” by Francisco Jimenez. You will then rejoin the large
group to discuss the story and the list of words you prepared with your teacher.
RESOURCES/MATERIALS
“The Circuit” by Francisco Jimenez
ASSESSMENT
Informal questioning on “The Circuit”; comprehension, recall, retelling.
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Lesson 5:Theatro Campesino
What will the students be learning?
STANDARD(S)
Students write and speak for a variety of purposes and audiences. (RW2)
BENCHMARK(S)
Students will prepare written and oral presentations using strategies.
OBJECTIVE(S)
Students will write and perform small presentations to understand the significance of the
Theatro Campesino in the UFW movement.
SPECIFICS
Theatro Campesino or Campesino Theater was used by the organizers of the UFW to humorously illustrate the experiences of workers who worked in the vineyards. The theater was
effective because it portrayed the workers’ difficult conditions in nonthreatening ways.

What will be done to help students learn this?
INSTRUCTIONAL STRATEGIES
Student directed
Paired groups
Acting
PRELIMINARY LESSON PREPARATION
The teacher may want to review the Theatro Campesino by having students, in pairs, obtain
information from the Internet. Type in the URL http://www.ufw.org and click on Theatro Campesino.
This URL gives a description and history of the use of theater in the UFW movement.
ACTIVITIES
Working together in groups of approximately two to three, write a script for a Theatro
Campesino skit. Your skit should be approximately 7 to 10 minutes long and should bring out
the difficult conditions the farm workers faced. You will be given time to rehearse your skits.
Each group will present their skits for the class.
RESOURCES/MATERIALS
Internet access
ASSESSMENT
Presentation of skit in Theatro Campesino format.
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Lesson 6: Internet Research
What will the students be learning?
STANDARD(S)
Students read to locate, select, and make use of relevant information from a variety of media,
reference, and technological sources. (RW5)
BENCHMARK(S)
Students will select relevant material for reading, writing, and speaking purposes.
OBJECTIVE(S)
Students will use the Internet to research the different personalities and groups involved in the
farm labor dispute.

What will be done to help the students learn this?
INSTRUCTIONAL STRATEGIES
Determining importance in text
Student directed
PRELIMINARY LESSON PREPARATION
The teacher should review the procedure for logging on and off the Internet. For some classes, it
might be more efficient for the teacher to bookmark the URLs to be used in this lesson. The
teacher should also note that the biography section of the Chicano Homepage will serve as an
excellent resource for the students during their research.
ACTIVITIES
First, the teacher will divide students into two Internet research teams to study either the farmers or the farm workers involved in the labor dispute. Within these teams, students will work in
groups of three to research a certain person or group of people. The information obtained will
be used in a role-play activity that is the unit assessment. Use the following URLs to locate
information about the different personalities and groups. Look for information about who the
person or group was, how they were involved in the labor dispute, and the stand they took
concerning the farm laborers. Give special attention to the arguments they made and the reasons behind their arguments. After completing their research, each small group will write a well
organized, detailed description of the people studied. Then each team will compile the information into a comprehensive description of the farmers or the farm workers.
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Lesson 6 (cont.)
Groups and Personalities in the Farm Workers Dispute
Farm Workers and Allies:
Cesar Chavez
Dolores Huerta
UFW members
Farm Owners and Allies:
vineyard owners
John Gimarra
Lionel Steinberg
bracero worker
URLs
http://www.ufw.org
http://www.pbs.org/chicano
http://clnet.ucr.edu
http://www.smartwine.org
RESOURCES/MATERIALS
Internet access
ASSESSMENT
Assess students’ written descriptions for content, detail, and grammatical correctness.
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Lesson 7 (Extended): How Did the Farm Workers
Movement Affect Your Community?
What will students be learning?
STANDARD(S)
Students understand how science, technology, and economic activity have developed, changed,
and affected societies throughout history. (H4)
BENCHMARK(S)
Students understand how economic factors have influenced historical events.
OBJECTIVE(S)
Students will understand how the United Farm Worker Movement has affected their
communities.

What will be done to help students learn this?
INSTRUCTIONAL STRATEGIES
Investigating
Retelling
Interviewing
PRELIMINARY LESSON PREPARATION
For some classes, it might be useful to have a list of names of people the students can interview. To make this list, the teacher may try calling the local AFL-CIO for possible contacts.
The teacher may also contact a local newspaper and ask them to run a query to identify local
Mexican-Americans who were involved in the UFW Movement. (In Denver, try the bilingual
newspaper La Voz, 303-936-8556.)
For students who need note-taking practice, a pre-activity might involve students practicing
note-taking while doing a mock interview with the teacher. To make a clear and concise oral
history, it is advisable for students to prepare rough and final drafts of their articles.
ACTIVITIES
Individually, write interview questions that you will use to interview a person from your community who was involved in the United Farm Workers Movement. You will use your notes
from the interview you conducted to write a one page article about the person you interviewed
and how the UFW Movement affected your community. Remember to use grammatically
correct language in your article. Prepare a rough and a final draft of your article.
ASSESSMENT
Article written with grammatically correct language.
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Unit Assessment
How will students demonstrate proficiency?
PERFORMANCE TASK
In small groups, divided based on your roles, use your Internet research and Role Play Sheets 1
and 2 to prepare for a mock meeting between farm workers and organizers, and grape growers
and owners. Under the teacher’s direction, participate in the negotiations and hopefully arrive
at a compromise that is beneficial for all parties involved.
For the role-play activity, the teacher should meet with each small group to make sure they
know what their role should be in the meeting and what points they would like to stress during
the negotiations. It is also important that the teacher direct the negotiation meeting so that all
parties have an equal opportunity to express their views and the debate runs smoothly.
Before the students begin the role-play they should be given the scoring rubric so they understand the criteria against which they will be evaluated. During the activity, the teacher should
use the scoring rubric to evaluate each student’s contribution. After the role-play each student
will also do a self-evaluation using the scoring rubric.
SCORING RUBRIC (for teacher and student evaluation of participation in the role-play activity)
Part 1 Preparation for Role-Play
4. Student has well organized, research-based information including many quotes, facts,
and figures to be used to represent their position during the role-play activity.
3. Student has organized research including one or two quotes, facts, and figures to represent their position during the role-play activity.
2. Student has limited research ready to use during the role-play activity.
1. Student has very limited or no research ready to use during the role play activity.
Part 2 Participation in Role-Play
4. Student participates in role-play activity, clearly and creatively presenting arguments
using specific facts to back up their viewpoint.
3. Student participates in role-play activity by presenting arguments and using general
information to support their viewpoint.
2. Student participates in role-play activity by making isolated comments to support their
viewpoint.
1. Student does not participate in role-play activity
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Role-Play Sheet 1: Farm Workers
Currently, you are on strike against the grape growers. You have established a grape
boycott to protest the grape growers inhumane working conditions.
What you are protesting?
The denial of your right to form a union
An unfair wage ($1.60 per hour)
The growers’ use of harmful pesticides that can seriously affect farm workers
The lack of education that your children receive
Long work days (10–12 hours during harvest)
Unhealthy working conditions (no bathrooms and no pure drinking water)
The growers are giving jobs to bracero workers
What you are demanding from growers?
Sign a union contract that allows workers to form a union
Increase the farm workers’ wages to at least $2.00 per hour
Provide clean bathrooms and pure drinking water at every location
Stop using bracero workers
Contribute to your children’s education
Improve living conditions
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Role-Play Sheet 2: Grape Growers
Your workers have been striking and encouraging others to boycott your grapes. The
farm union organizers have been stirring up the workers so that now they are making
unrealistic demands.
What you are claiming?
Already this year you have raised their wages from $1.20 per hour to $1.60 per hour.
These people have chosen this form of work and it is not your fault that they are
poor.
The price of grapes is already so low that a drastic wage increase would cause many
growers to go bankrupt.
Your ancestors were also immigrants and they had to start out poor and barehanded and make a go of it. No one was there to help them.
You are willing to sit down with your workers but the labor organizers are stirring
up the people and they don’t really represent your workers.
The strikers have violated injunctions by protesting on your property and not allowing bracero workers to enter and work.
The union’s boycott is destroying the grape industry. If they don’t stop, the industry
won’t survive.
What you are demanding?
No further wage increases this year
Union agitators leave your workers alone so you can sit down with your own
workers
Strikers stop violating injunctions by striking on your property
Workers end their strike and boycott before the grape industry is destroyed
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